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performed many karakia for the school.  Vanessa Tuhura has also started learn the karanga, and overcome her 

shyness.  Selected students and staff from Southern Cross, Room 8 and Sir Douglas Bader satellite classes learnt 

the haka pohiwri and performed the initial welcome into the hall. Powhiri enables new staff to learn along with our 

students: learning the tikanga through listening, learning waiata and following / understanding the Tainui protocols.  

We celebrated Te Reo Week in week 8 of term 3.  The theme was again “kia kaha te reo Maori”.  When we say ‘Kia 

Kaha te Reo Māori’ we’re saying  - ‘Let’s make the Māori language strong'.  Strength for an endangered language 

comes from its status, people being aware of how to support revitalisation, people acquiring and using it and from 

the language having the right words and terms to be used well for any purpose.  Every New Zealander can help 

strengthen our language.  

An overview for learning te Ao maori was developed, and weekly lessons included in all class timetables. Te reo 

and tikanga  have been included in daily practice more often as staff confidence has grown.  Acknowledgement to 

Te Oho Mauri McClutchie for the resourcing support she has given despite our staff shortages. 

 

M.O.V.E.  Judy Brown has responsibility for MOVE programmes as a component of her Assistant Principal role.    

Physiotherapists and classroom teachers completed the students’ annual MOVE goal assessment collaboratively. 

Board of Trustees chose to remain a MOVE model site, at a cost of $1214.97.  Being a model site means others 

can visit the school and see the programme in action.  We are linked to the MOVE international website, we can 

have skype support for any programme queries, and a 15% discount on all materials and trainings.  This also means 

that the school must have 2 MOVE International Trainers on site.   Our goal, following on from our successful site 

visit last year was to retrain all staff in the Basic 2-day Training to ensure all staff across the school understood the 

programme and its value to those who use it so that all staff are able to support the programme.  Judy, Shirley and 

Girlie (our core MOVE team) trained staff in class groups starting with staff only days.  In January, and each term.  

Given our staffing issues the commitment to this was worth noting.  37 staff were trained by the end of the year.  

The aim is to keep training across 2020.  It was very obvious that once staff completed the training and understood 

the relevance their teaching had greater impetus and student progress was enhanced.  Of the 21 students who had 

a MOVE goal, 20 successfully achieved them.  One student achieved 50% of their goal.  We expect 2 students to 

graduate from the programme early next year. Graduation means they are able to sit, stand, and walk independently, 

and are now simply developing and maintaining strength and speed.  Not all students will graduate due to their 

physical deformities, however all will be increasingly able to participate in their daily lives, and be healthier as an 

outcome of the programme. 

 

Health & Physical Education:   

Health Promoting School (HPS):    We continued with this project in 2019.  Fruit was provided each week for all 

students and staff, with one class taking responsibility for the storage and distribution of the fruit.  Full-Circle paper 

recycling gave us two large bins free of cost for the paper/cardboard. This cost the school $350.00.  The vegetable 

garden was the responsibility of the Room 8 team. The products grown were to be used in cooking programmes.   

 

Kiwisport: is a Government funding initiative to support students’ participation in organised sport.  In 2019, the school 

received total Kiwisport funding of $3,201.61 ($1,275.76 for Yrs 1– 8; & $1,925.65 for Yrs 9 - 13). We used the 

funding for contracts with Manukau Leisure Services Ltd for sessions for satellite and senior classes (see below); 

travel to and from Special Olympics events and practices; and additional PE equipment / activities ($1523.92).  
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Target Information Evaluation 2019 

English: Expressive Language 

Target What did we do? 

 Students who cannot rely upon their speech to make themselves understood will 
have an AAC system identified for trial.  18 students will be monitored for 
effectiveness of system – i.e. increased effective expressive language ability. 

1. Basline Assessments & communication profiles developed 
2. In-house PD - staff trained to support communication strategies 
3. Improved communication-rich environment 
4. Increased monitoring achievement of IEP goals related to expressive 

communication 

   

Actual Outcomes / Analysis of Variance 

  

 All 18 students have had baseline assessments completed. A range of assessments are used to gather accurate information on baseline communication skills. This 
includes informal assessments including observations. Some students have had more than one assessment carried out. 

 Baseline Assessments:  FACS=4 / Speech = 1 / CASL = 2 / PECS = 3 / Communication Matrix = 3 / How and Why communicate = 18 / Observations = 18. 

 All 18 students have had their appropriate communication systems identified. 12 of the students are using a combination of low tech and high tech AAC systems. Of the 
remaining 6 students, 3 are using only PECS, 2 are working on Yes / No and 1 is using body signs 

 Focused training on the AAC systems with the classroom teacher and specific training of TA’s who are working with the targeted students occurred. Teachers were 
expected to model, reinforce AAC use, and monitor TA’s.  SLT’s also modelled use and carried out in-class, ongoing training when working in the classroom. Staff 
competence and confidence in using low and high tech AAC systems across the day in various settings had a direct impact on student skill development and proficiency. 

 Two teachers and three TA’s who were fully trained using various AAC systems left the school. Staff shortage, and retraining of new staff was a big challenge in 2019. 

Evaluation 
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 One SLT moved out of Auckland at the end of term 3, and a replacement was not found during term 4.  The remaining SLT therefore had to re-prioritise her caseload.  
Liaison with Talklink was at times problematic and their heavy caseloads meant our students had some long waits for trails. 

  
 

 

 

Staff training 

  Core Boards PECS Yes/No Body Signs PODD Makaton High tech  AAC Mid Tech  AAC Induction: 
Communication Systems 
at SKP  

Class Teacher Training 11 2 1 1 1 3 6 1  4 

TA Training 6 1 --- -- -- 1 3 --  4 

Family Training 5 -- -- -- --- - 1 --  

Weekly modelling by 

SLT to all class staff 
8 2 3 -- -- --- 3 --  

  

 Communication aspect of all displays was a focus of PD and syndicate leader support. Focus on relevance od current displays and their interactivity.  All staff have 
made a significant shift in what and how they use displays.  This will need ongoing monitoring and support. 

 2 teachers started using the “Activity First” approach introduced in three of the classrooms during the high tech device trials, two classroom sessions identified - shared 
reading and art. The teachers will continue using it with the students identified next year.  

 CAMP goals – Communication Opportunity – Add ACC  Modeling   Prompting  - were identified with the staff and shared with them 

 Weekly communication groups introduced in Robertson Road satellites 

 Identified communication systems made accessible to students and  staff at all times. 
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OUTCOMES: 

 CoreBoard-  12 students:   4 students are using the CoreBoard functionally in the classroom.  1 student- away for the most of T 2 and 3, unable to work consistently on 
it.  2 students remain prompt dependent, have not generalised it yet.  1 student- inappropriate system- visual problems were subsequently identified.  4 students- familiar 
with the board but not motivated to use it, preferred another system. 

 PECS- 3 students:  All at stage 1, not yet generalised in the classroom 

 Yes/No- 2 students:  Both have developed consistent yes/no responses 

 Body Signs- 1 student:  Now responds consistently to two out of four body signs. 

 PODD book- 1 student:  PODD book not successful for this student. Another communication system was explored and the student now has an AAC device 

 Makaton Signs- 3 students:  All three students are consistently using the Makaton signs they have learned across the year to support their speech. However, they have 
not increased their expressive vocabulary with more Makaton signs. 

 High Tech devices/trials- 10 students:  8 students had high tech AAC trials.  6 student’s trials were successful. Applications for 5 students were completed and students 
received their personal devices. 1 student is consistently using his AAC device during unit topics and morning circle, but has yet to generalise it further.  2 students are 
continuing with trials, with other systems.  2 students are still waiting for a trial from talklink. 

 12 students have a combination of communication systems available for them to use. However, the students are showing a strong preference towards one system and 
are not very motivated by the back-up low-tech systems. 

 

Where to next? 

 Generalise and extend use of AAC through 2020 

 Focus of teacher confidence in demonstrating communication 

 Staff Inquiry about communication and teaching – 2021 focus 
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Target Information Evaluation 2019 

Health & Physical Education / Participation & Contribution 

Target What did we do? 

All students who cannot sit, stand, or walk independently will make 

progress against their current skills baseline in the MOVE programme (n= 

17) by the end of 2019. 

1. All students have a baseline assessment from Tm 4, 2018 or Feb 2019 if new 
2. Staff training 
3. Teacher assigned as Lead Teacher and give 1MU; AP, Principal, PT formed lead team 
4. Reviewed school procedures 
5. Actively promoted MOVE within the syndicate 
6. Maintained data on student progress 
7. Data analysed and intervention reviewed for next steps 
8. 2020 Action Plan developed 

   

Actual Outcomes 

Data 

 MOVE lead team was established:  Judy Brown (Assistant Principal); Shirley Fernandes (Teacher); Girlie Chayor (Physiotherapist); and. Kathy Davidson (Principal). 
 All students have a baseline assessment from Term 4, 2018 or Feb 2019 if new:  All 22 MOVE students had their baseline assessment done and the MOVE Lead 

team monitored progress against these identified skills, for each student.  Term 4, 2019 - All MOVE students had their identified skills assessed by trained teachers, 
with the support from our PT. 

 Staff Professional development:  We aimed to train all SKP staff on the MOVE 2-day Basic Provider programme to ensure everyone understands the MOVE principles, 
and benefits for our learners. 20 staff members were trained at the staff only days in January, and during term 1.  Term 3 & 4 - An additional 17 staff members were 
trained, making 37 staff trained throughout 2019.  Staff were released in class teams to ensure they were on the ‘same page’ with their understanding.  Classes 
who had student’s currently using the programme were prioritised.  Very positive feedback was received from the trainees e.g. they mentioned they now have a 
better understanding of the MOVE programme, they feel more confident to implement the programme in their classrooms, they now understand how to use 
equipment and how to integrate equipment into the learner’s MOVE programme as a support.   

Evaluation 
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 Staff eagerly shared their successes stories and their reflections on ideas/practises that were not so successful and what they did to achieve a more positive 
outcome. E.g. how a student’s goals that had to be adjusted, to include different supports following an operation, to enable the student to achieve success whilst 
building up his strength. 

 Rooms 2, 4, 5,8 & 10, & 2 x satellite classes had students on the MOVE programme.   all goals achieved.  N = 21.  One student partially achieved set goal and 16 
others achieved their goal N= 4.  3 other students were successful in maintaining their skills learnt across the year, which is in itself an achievement. One student 
who has a deteriorating condition started on the MOVE programme in order to maintain some mobility. 

Analysis of Variance

 Significant teacher shortage, and some turnover of TAs impacted upon our plan across the year, meaning we were unable to train all staff as originally planned. 

 Classroom upgrade project limited space available, and impacted slightly on implementation of programmes at times. 

 2 students  who graduated from the MOVE programme at the end of 2019 will be reassessed at the start of 2020 to ensure this progress has been sustained over 
the summer break. 

 Due to the intensity of many students’ impairments many will never graduate from the programme, but will continue to make small incremental steps and maintain 

these abilities.  For many, maintenance is progress. 

Where to next? 

 

 2-day training course for all other staff when able across the school 

 Raise profile and understanding of programme with whanau through IEP meetings and open MOVE mornings in 2020 

 Arrange a graduation ceremony in term 1, 2020 for two students, Dakota Johnson and Yardley Manoa to celebrate their success.  
 Continue to train new staff as a core module of Induction Training. 
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Target Information Evaluation 2019 

Student Engagement 

Target What did we do? 

Each class teacher and staff identify a target student in their room and work across the school 
year using a set of tools through a sequential process highlighting areas of dis-engagement 
and evaluating and implementing strategies to increase engagement using these EFL tools.  
N = 17 

1. Trained all new staff and refreshed other staff to familiarise them with the tools of 
Engagement for learning 

2. Planned the Learning pathway for the Target student 
3. Used all the 3 tools of engagementMonitored and analysed engagement levels 

   

Actual Outcomes 

 Goals were set for class teams after training for Term 2 and 3.   Lead Teacher for EFL & AP supported staff to use the EFL process to identify and work with students 
demonstrating low engagement.  

 Induction for new Teachers - 15/5/19.  Dates for training- Term 2- refresher 15/5/19.  Date for term 3 refresher—31 July 2019 

 Each class team selected a student using the first tool – whole class Engagement ladder. A focus/target student was chosen and then an Individual ladder was completed 

 The second tool - the Engagement profile: each week the class teams observed and gathered baseline data on each of the Engagement Profile bubbles. Staff recorded 
short 3 minute video clips of their student, on each of the 7 Profile circles, which are, Curiosity, Investigation, Discovery, Anticipation, Persistence, 

 Initiation, and Responsiveness. Suggested way of gathering data on an A3 sheet accessible to all staff so they can write observations at any time. 

 Teachers uploaded videos on the EFL folder on the SKP server and backed up was uploaded to individual teachers’ drive. 

 At the end of the term class teams/teachers completed the Baseline data for each of the 7 Engagement profile circles giving them a detailed snapshot of their focus 
student in terms what subject/curriculum areas, environment, material and people that they engage with. 

 There has been a shift in the engagement of the target students in the rooms that worked on ‘Engagement for Learning’. There was increase in the engagement 
indicators and total scores using the “Engagement for Learning” process.  

Evaluation 
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Analysis of Variance

 Teachers are encouraged to use the “Engagement for Learning” as a reflective practising tool when working with all their students and it was discussed as part of their appraisal. 

The same tools can be used to lift student engagement with other students who were not the target students for the year. 

 Rooms 1, 2, 4, 5, 6,7, 8, 9, 10 Robertson Road Primary satellite classes, Waterlea Primary satellite classes, Sir Douglas Bader Intermediate satellite classes and 
Southern Cross Secondary satellite worked on gathering Baseline Data and worked using the 3 tools to lift engagement. Baseline data indicated low engagement 
and 3 tools for Engagement were used to work on lifting the engagement of the target students. 

 Engagement Scales- Using other strategies that dovetail into this programme - EFL is all about students engaging with “material”, “people”, “environment” and 
“activities” other programmes such as “Attention Autism” strategies, Sensory programmes, ICT programmes were also integrated within the EFL programme to 
help uplift student engagement. 

 RESOURCES- That are used in the 4 stages of Attention Autism, Sensory material and other Classroom resources eg IWB IPad supported the process 

 Staff asked: What is the new learning we might need: How can we get our learners to be active participants in their daily curriculum based lessons/activities- Linked 
with the next steps of Attention Autism.  

 The 3 Tools- Engagement ladders, Engagement Profiles and engagement Scales contributed largely to lifting engagement of the target students. This process was 
also used as a strategy with other students in the classrooms across the school. This process also supported the teachers to make structured observation to get 
to know students in the class rooms and use the ‘Engagement Profile’ to give them a snapshot of their students. 

 Room 3 which is the new entrant class uses the first tool-Engagement ladders with most of the new entrant students which is shared and ‘handed over’ to the room 
that the student moves to.  

 Feedback on the EFL programme was sought to ascertain how it contributed to student IEP achievement. Teachers were asked to reflect upon how the EFL 
process supported their teaching practice.  Some of the feedback included was that EFL tools were used when working with target students’ IEP goals and helped 
to achieve success e.g. “, as my student engaged and attended to the tasks for longer periods at a time when I used h is high interest resources.”; “Yes, because 
my target student shows curiosity when I bring out the box of dinosaurs, he can’t stop himself and will come and sit by my side. So I used it to engage him doing 
counting (Math) and writing. He looked at the dinosaurs closely and could draw them as well.” 

 This year the EFL programme was integrated with other programmes like Gina Davies “Attention Autism”, Sensory based programmes- Sensory MOVE, Sensory 
Volume to get teachers to work on supporting students to bring about meaningful engagement and effective teaching- learning practice.  
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 The Attention Autism ‘Bucket’ was used to build curiosity and anticipation and it was evident across the school using high preferred toys in the bucket greatly 
increased some of the engagement indicators. 

 Stage 2 and 3 of the Attention Autism included strategies from EFL to lift –Initiation, persistence, investigation, responsiveness and even discovery-there were 
several “Wow” moments worth recording. It was evident that using materials, environments and people that “Hook” the students in, contributed to better 
engagement, sustained attention and effective learning.  

 Teachers believed that the process contributed to students’ achievement of their IEP goals 

 Student engagement can be lifted and increased by personalising their relationship with their environment and things in it. 

 

Where to next? 

 

 Now that most teachers are familiar with the Engagement for Learning Framework, it could be extended all the students in the classroom, instead of the target student only. 

 PD for Teacher Aides as they are vital members of the team and contribute at all stages of the process.  Explore a mentor Teacher Aide role. 

 Lifting Engagement indicators Complete and submit Engagement scales on a bi-weekly basis (Based on our observation of the EFL process and feedback, this will help even 

distribution of the work across terms 2 & 3 rather than it piling up at the end of Term 3. This could also mean we could get a better reflection of progress and effectiveness of the 
programme if collated over a longer period of time. 

 Upload and store EFL data of all students the shared drive in student digital portfolio so that it can be accessed at any time and if and when the student moves 
from one class to another. 

 Identify teachers who are still struggling with the process or not taking it on board so that they can be supported through intensive training.   
 Continue to monitor levels of engagement and increase student agency in their learning 
 

 


